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1. Introduction

1.1 Purpose & Vision

This English as a Second Language (ESL) Handbook provides a comprehensive resource for
educators, campus staff, and families to effectively support emergent bilingual students
(formerly referred to as English Learners or ELs). Our goal is to foster academic excellence,
language proficiency, and cultural enrichment within a nurturing and inclusive learning
environment.

By aligning with state requirements and best practices, this handbook helps ensure equitable
access to instruction and support for emergent bilinguals at our campus.

1.2 Legal Foundation

Our ESL program is grounded in Texas state law and policy, emphasizing the dual goals of
language development and academic achievement. This includes compliance with the Texas
Administrative Code (TAC) and Texas Education Code (TEC), particularly with regard to meeting
the Texas Essential Knowledge and Skills (TEKS) through English Language Proficiency
Standards (ELPS). These regulations also inform criteria for program design, staffing, parental
rights, and reclassification procedures.

Key legal considerations in Texas include:

e Districts are required to offer bilingual education when 20 or more emergent bilingual
students of the same language classification exist in the same grade; otherwise, ESL
services must be provided.

e ESL instruction must be embedded within the general education framework, ensuring
alignment with TEKS and ELPS and meeting students' linguistic, cognitive, and
academic needs.

e Parents must receive timely, bilingual notification regarding language placement, and
provide consent for participation in ESL or bilingual programs.

e The establishment and operations of a Language Proficiency Assessment Committee
(LPAC) are mandatory for overseeing identification, placement, monitoring,
reclassification, and documentation of emergent bilingual students.

e Annual review of alignments, staffing, certifications, program outcomes, and compliance
is required.



2. Legal Framework & Compliance

2.1 Texas State Requirements
In Texas, the education of emergent bilingual students is guided by the Texas Education Code
(TEC) Chapter 29, Subchapter B, and the Texas Administrative Code (TAC) Chapter 89,

Subchapter BB. These laws outline the design, implementation, and monitoring of bilingual and
ESL programs across the state.

Key Compliance Elements:

e Bilingual Threshold: Districts with an enroliment of 20 or more emergent bilingual
students in the same grade level who speak the same language must offer a bilingual
education program. If the number is fewer than 20, an ESL program must be provided.

e Required Program Features: ESL instruction must:

o Be intensive and developmentally appropriate.
o Be aligned with both TEKS and ELPS.
o Address the affective, linguistic, and cognitive needs of students.

e Parent Communication: Schools must:

o Notify parents in both English and the home language.

o Obtain written parental approval within 10 school days of LPAC placement.

o Provide annual updates on progress and reclassification status.

) [Parent Notification Letter — Initial Placement]
N [Parent Denial of Services Form]



https://drive.google.com/file/d/1hggDgoG5utmtJIQlXdntxJwK55xDIUMF/view?usp=sharing
https://drive.google.com/file/d/1oboCmM9qpNQVOUWzqElsHPTLA3Xih1TQ/view?usp=sharing

2.2 Language Proficiency Assessment Committee (LPAC)

Each Texas public school campus must establish an LPAC to manage the identification,
placement, assessment, monitoring, and reclassification of emergent bilingual students.

Required LPAC Members:

e An ESL-certified teacher
e A campus administrator
e A parent of an emergent bilingual student (not employed by the district)

e Additional trained staff as needed

LPAC Duties Include:

e Reviewing Home Language Surveys

e Coordinating language proficiency testing

e Making program placement decisions

e Ensuring appropriate documentation

e Reviewing student progress annually

e Recommending students for exit/reclassification

e Monitoring reclassified students for at least two years

N LPAC Meeting Agenda Template]
\)LPAC Decision Form Template]

N Annual LPAC Milestones & Assessment Dates]



https://docs.google.com/document/d/1Qqh2qvyMw9Y3kkDuq8RE9ITpn5cuv2x8_MNHa0FJRns/edit?usp=sharing
https://drive.google.com/file/d/1uw9P5pI1HZS2uDdmZSSC-TV6sNgi5aTW/view?usp=sharing
https://drive.google.com/file/d/1oFZto-tj2TgiaL8_YOpMwhc16zGRCExm/view?usp=sharing

2.3 Documentation Requirements

All documentation for emergent bilingual students must be kept in the student’'s permanent
record, including:

e Home Language Survey (HLS)

e Language proficiency test scores

e | PAC placement decisions

e Parental consent/denial

e Date of entry into the program

e Date of reclassification/exit

e Monitoring documentation for exited students

e State testing accommodations and decisions

N Checklist: Student File Documentation Requirements]



https://drive.google.com/file/d/1qhnP2Hni920srCd52-NmGo_P0fk9IlY1/view?usp=sharing

3. Identification & Placement

3.1 Home Language Survey (HLS)

Upon initial enrollment in a Texas public school, all students must have a Home Language
Survey (HLS) on file. This form determines if a student may be an emergent bilingual learner
and triggers further language assessment.

Key Requirements:

e The HLS must be completed once and kept in the student’s permanent record.

e If alanguage other than English is indicated for either question, the student is flagged
for language proficiency testing.

e HLS must be administered in English and the home language (when available).

3.2 Language Proficiency Testing

If the HLS indicates a language other than English, the student must be assessed to determine
English proficiency using state-approved tests, as required by TAC §89.1225.

Assessment by Grade:

Grade Domains Tested Assessment Instrument
Level
PK -1 Listening, Speaking TEA-Approved Oral Proficiency Test (e.g.,
Pre-IPT, TELPAS K-1)
2-12 Listening, Speaking, TEA-Approved Test (e.g., TELPAS, LAS Links,
Reading, Writing IPT)

Testing must be completed within 20 school days of enroliment.

e Testresults guide LPAC placement decisions.



3.3 LPAC Placement Decision

The LPAC reviews all assessment data and determines appropriate program placement for
eligible students.

Placement Options:

e ESL Program (required if bilingual is not offered)
e Bilingual Program (if mandated by enroliment counts)

e General Education with Language Support (if student is not LEP)

Key LPAC Timelines:

e LPAC must convene within 4 weeks of enroliment.
e Written parental approval is required before program entry.

e Students cannot be placed into ESL/bilingual education without consent.




3.4 Special Circumstances

Some students may need additional consideration due to overlapping services or unique
educational needs:

Examples Include:

e Special Education (SPED) students: Must have joint ARD/LPAC decisions.
e Transfer Students: Previous LEP/EL classification must be honored or reviewed.

e Parent Denials: Students must be monitored even if services are refused.

3.5 Documentation and Retention
All identification and placement documentation must be:

e Maintained in the student’s cumulative folder
e Available for TEA audits and district reviews

e Updated annually and during reclassification or program exit

{74 Checkpoint: Ensure each newly identified emergent bilingual student has:

e A completed HLS

e Proficiency assessment results

e |PAC placement documentation

e Parent notification and approval on file

e Entry date into ESL/bilingual program



4. Program Models & Instructional Design

4.1 Overview of ESL Program Models in Texas

Texas requires that districts provide either bilingual or ESL instruction based on student
demographics. When fewer than 20 emergent bilingual students of the same language
classification are enrolled in a grade level, an ESL program must be offered.

At the elementary level, the following state-approved ESL models may be implemented:

4.2 ESL Program Models
1. ESL Pull-Out Model

e Description: Students are removed from the general education classroom for part of the
day to receive specialized ESL instruction.

e Focus: English language development aligned with grade-level TEKS and ELPS.
e Staffing Requirement: Certified ESL teacher.

e Usage: Common in elementary settings when scheduling allows.

2. ESL Content-Based Model

e Description: ESL-certified teachers provide full-day instruction within the general
education classroom using sheltered instruction strategies.

e Focus: Integrates language and academic content simultaneously.
e Staffing Requirement: All core content teachers must be ESL-certified.

e Usage: Effective when teachers are fully trained in ELPS integration.

Goodwater’s model is an ESL Content-based model.




4.3 Key Instructional Guidelines
TEKS + ELPS Integration
All ESL instruction must align with:

e TEKS (Texas Essential Knowledge and Skills) — State academic content standards.

e ELPS (English Language Proficiency Standards) — Language development objectives
across listening, speaking, reading, and writing.

Teachers are expected to:

e Incorporate language objectives in lesson planning.
e Use sheltered instruction strategies (e.g., visuals, modeling, sentence stems).

e Scaffold instruction according to proficiency levels (Beginner to Advanced High).

4.4 Sheltered Instruction Strategies

Teachers are encouraged to utilize the SIOP (Sheltered Instruction Observation Protocol)
Model or other research-based practices to meet ELPS requirements.

Effective Strategies Include:

e Visual aids and realia

Sentence stems and frames

e Partner talk / cooperative learning

e Graphic organizers

e Word walls and vocabulary routines
e Wait time and student think time

e Modified texts and leveled readers



4.5 Program Entry and Exit Criteria (Summary)

Grade Entry Assessment Exit Criteria (Reclassification)
Level
K—1 TEA-approved oral language test (e.g., TELPAS Listening & Speaking
TELPAS) (Advanced High) + teacher input
2-12 TEA-approved full language proficiency = TELPAS + STAAR (Meets Grade
test + state reading/writing test Level) or (IOWA test) + LPAC decision

4.6 Instructional Materials & Support
The district provides ESL students with supplementary instructional materials, including:

e Multilingual dictionaries

e Visual glossaries

e Leveled texts and readers

e Bilingual picture books (if permitted)

e Digital language support tools (e.g., Imagine Learning, Lexia)

Teachers should coordinate with the campus ESL coordinator to ensure students have access
to appropriate materials based on their language proficiency levels.




74 Checkpoint: All ESL instruction must:

e Be delivered by certified ESL teachers.
e |Integrate language development with grade-level academic content.
e Use materials and strategies appropriate to student proficiency levels.

e Be aligned with TEKS and ELPS at all times.



5. Assessment & Reclassification

5.1 Overview

Ongoing assessment is essential for monitoring the linguistic and academic growth of emergent
bilingual students. In Texas, ESL students are assessed using both state-mandated
assessments and classroom-based evaluations. These assessments also inform
reclassification decisions.

5.2 State-Required Assessments
TELPAS (Texas English Language Proficiency Assessment System)

e Who: All K-12 students identified as emergent bilingual.
e When: Annually (Spring).
e What: Measures proficiency in:

o Listening

o Speaking

o Reading

o Writing

e Scoring Levels: Beginning, Intermediate, Advanced, Advanced High

STAAR (State of Texas Assessments of Academic Readiness)

e Emergent bilingual students participate with accommodations, unless exempted by
LPAC under specific conditions (e.g., recent arrivals).

e LPAC determines appropriate testing participation and accommodations.



5.3 Classroom-Based Assessments
In addition to state assessments, teachers are expected to:

e Regularly monitor student progress in reading, writing, listening, and speaking.
e Use formative assessments aligned with ELPS and TEKS.

e Document growth and communicate results during LPAC meetings and parent
conferences.

5.4 Reclassification (Exit) Criteria

Emergent bilingual students may be reclassified as English proficient when they meet the
exit criteria established by TEA and are approved by the LPAC.

Current Reclassification Criteria for Elementary (as of 2025):

Grade Required TELPAS Academic Requirement Other Considerations
Scores
K-1 Advanced High (Listening  N/A Teacher input & LPAC
& Speaking) review
2-5 Advanced High (All 4 Meets Grade Level on STAAR Teacher input & LPAC
TELPAS domains) Reading/ELA (or IOWA test) review

v LPAC must document the decision and notify parents in writing.
v LPAC may not override state criteria for reclassification.




5.5 Post-Reclassification Monitoring

Per TAC §89.1226, students who are reclassified must be monitored for at least 2 years to
ensure continued success in the general education program.

Monitoring Responsibilities:
e |PAC meets at the end of each grading period during Year 1 and 2.

e Progress is documented and reported to parents.

e Interventions are initiated if the student struggles academically or linguistically.

{74 Checkpoint: For reclassification and monitoring:

e TELPAS + STAAR data must be reviewed.
e LPAC must document decisions using state-approved forms.
e Parents must be informed in writing of reclassification or continued ESL placement.

e Post-exit students must be tracked for two years and re-entered into ESL if needed.



6. Roles & Responsibilities

6.1 Language Proficiency Assessment Committee (LPAC)

The LPAC plays a central role in the identification, placement, assessment, and support of
emergent bilingual students. Every public school in Texas must have a trained LPAC in place.

Core Responsibilities:

e Review Home Language Survey results.

e Ensure timely language proficiency testing.

e Determine student placement in the ESL program.
e Notify parents and obtain written approval.

e Review student academic and language progress.
e Make reclassification and exit decisions.

e Monitor progress of reclassified students for 2 years.

Required Members:

e ESL-certified teacher
e Campus administrator
e Parent of an emergent bilingual student (not a district employee)

e Other trained staff (optional)

6.2 ESL Teacher

An ESL-certified teacher is responsible for providing direct instruction and support to emergent
bilingual students.



Responsibilities:
e Deliver ESL instruction aligned with TEKS and ELPS.
e Plan and implement lessons using sheltered instruction strategies.
e Collaborate with general education teachers to support inclusion.
e Monitor language acquisition and adjust instruction accordingly.
e Participate in LPAC meetings and support documentation.

e Communicate regularly with families regarding student progress.

6.3 General Education Teacher

General education teachers who serve emergent bilinguals (especially in ESL content-based
models) must be ESL-certified or receive appropriate training.

Responsibilities:

e Integrate ELPS into daily instruction.

Use differentiation and scaffolding strategies to support language development.
e Collaborate with ESL staff and specialists.

e Administer and interpret formative assessments for EBs.

e Participate in LPAC meetings as needed.

e Implement testing accommodations per LPAC guidelines.




6.4 Campus ESL Coordinator or Administrator
This role ensures ESL program quality, compliance, and staff support.
Responsibilities:

e Ensure appropriate staff certification and training.

Facilitate LPAC processes and documentation.

e Oversee ESL program implementation on campus.

e Provide coaching and resources to classroom teachers.
e Communicate regularly with district ESL leadership.

e Ensure compliance with state timelines and documentation requirements.

6.5 Parents / Guardians
Parents are essential partners in their child’s language development.
Responsibilities:

e Complete and return the Home Language Survey.

Review and sign placement and progress letters.

Participate in LPAC discussions when invited.

Support language development at home (e.g., reading, conversation).

e Communicate concerns or questions with school staff.




{74 Checkpoint: All staff involved with emergent bilinguals should:

e Understand their legal and instructional responsibilities.
e Engage in ongoing professional development.

e Collaborate across roles to ensure student success.



7. Family Engagement & Communication

7.1 Importance of Family Engagement

Family involvement is a critical factor in the academic and linguistic success of emergent
bilingual students. Texas law and federal Title 11l guidelines require districts to establish
effective, two-way communication with families in a language they understand and to
promote meaningful parental involvement in their child's education.

7.2 Communication Requirements
Schools must ensure that:

e All essential communication (e.g., placement, progress, testing, and reclassification) is
provided in English and in the parent’s home language.

e Translations are accurate and culturally appropriate.

e Parents receive timely notifications of LPAC decisions and services.

7.3 Family Involvement Strategies
To foster strong relationships with families of emergent bilingual students, the campus will:
1. Host ESL Family Nights

e Share strategies for supporting language development at home.

e Offer sessions on understanding TELPAS, STAAR, and LPAC.

e Provide translators and bilingual materials.



2. Conduct Parent Surveys

e Gather feedback about the ESL program.

e Identify needs for translation, tutoring, or family resources.

3. Offer Multilingual Communication Channels

e Use tools like TalkingPoints, ClassDojo, Remind, or Seesaw in parents' preferred
languages.

e Translate newsletters, report cards, and school-wide updates.

4. Provide Culturally Responsive Resources

e Create bilingual guides on navigating the school system.

e Offer parent workshops on digital literacy, attendance, and academics.

7.4 Supporting Language at Home

Families play a powerful role in language acquisition—even when English is not spoken at
home. Schools should encourage parents to:

e Read in any language.

e Talk about daily experiences and ask open-ended questions.
e Label household items with bilingual vocabulary cards.

e Use educational apps recommended by the school.

e Maintain pride in their home language and culture, which supports cognitive
development and long-term success.




7.5 Parent Rights

Parents have the right to:

e Be informed of their child’s language proficiency status.

e Accept or deny ESL/bilingual services.

e Participate in decision-making related to their child’s education.
e Access translation and interpretation services.

e Request a conference with the LPAC at any time.

{74 Checkpoint: Every family of an emergent bilingual student should:

e Receive translated information on placement and progress.
e Be invited to participate in school events and LPAC processes.

e Have access to tools and strategies that promote learning at home.



8. Professional Development & Support for Staff

8.1 Importance of ESL Professional Development

Research consistently shows that teacher preparation and ongoing training are critical to the
success of emergent bilingual students. Texas requires districts to provide ESL-related
professional development to ensure staff are well-equipped to implement TEKS and ELPS
effectively.

8.2 Required ESL Certification and Training
Teacher Certification
e All educators who provide ESL instruction or serve emergent bilinguals in content areas
must hold a valid ESL certification or endorsement as required by the Texas
Education Agency (TEA).
e Campus administrators overseeing ESL programs should also have relevant ESL
training.
Ongoing Training
e Annual ELPS training is mandatory for all teachers working with emergent bilinguals.
e Professional development should cover:
o Sheltered instruction and SIOP strategies
o Cultural responsiveness and equity
o Language acquisition theories

o Assessment and accommodation procedures

o Family engagement best practices




8.3 Professional Development Opportunities

The district provides various options to build staff capacity, including:

Workshops and seminars on ELPS and sheltered instruction
Coaching and mentoring by ESL specialists

Access to online modules and resources

Collaboration through professional learning communities (PLCs)

Attendance at state or regional ESL conferences

8.4 Support for New Teachers and Staff

New teachers assigned emergent bilingual students will receive induction training on
ESL laws, program requirements, and instructional strategies.

ESL Coordinators and campus leaders should assign mentors experienced in ESL
instruction.

Ongoing check-ins and classroom observations help ensure implementation fidelity.

8.5 Monitoring Professional Development Effectiveness

Campus and district leaders will monitor PD participation and impact through:
o Teacher self-assessments
o Classroom walkthroughs focusing on ELPS integration
o Student progress data reviews
o Feedback surveys

Adjustments to PD plans will be made based on data to meet evolving staff needs.



{74 Checkpoint: All staff working with emergent bilinguals must:

e Maintain current ESL certification or training.
e Participate annually in ELPS and sheltered instruction professional development.

e Access coaching and resources to support instructional growth.



9. Resources & Appendices

9.1 Key Forms and Templates

Home Language Survey (HLS) — English/Spanish
LPAC Initial Placement Form

Parent Notification and Approval Letters (Bilingual)
Language Proficiency Assessment Results Form
LPAC Reclassification Decision Form
Post-Reclassification Monitoring Form

Parent Denial Monitoring Plan

Assessment Accommodation Plan Template
Family Survey for ESL Program Feedback

ESL Program Exit/Transition Letter to Parents

9.2 Instructional Resources

TEKS and ELPS Crosswalk Documents

Sheltered Instruction Observation Protocol (SIOP) Checklists
Sample Lesson Plans with ELPS Integration

Visual Aids and Graphic Organizers

Technology Tools for ESL Students (e.g., Imagine Learning, Lexia)

Bilingual Dictionaries and Glossaries



9.3 Parent and Family Support Materials

Parent Rights and Responsibilities Guide (Bilingual)

How to Support Language Development at Home (Bilingual)
District Contact List for ESL Support

Community Resources for Multilingual Families

Family Engagement Event Planning Toolkit

9.4 Legal and Policy References

Texas Administrative Code (TAC) §89.1210-89.1230 — Bilingual and ESL Education

Texas Education Code (TEC) Chapter 29 — Bilingual Education and Special Language
Programs

Title 1ll of the Elementary and Secondary Education Act (ESEA)

TEA English Learner Toolkit and Guidance Documents

9.5 Glossary of Terms

Emergent Bilingual (EB): A student whose primary home language is not English and
who is learning English.

LPAC: Language Proficiency Assessment Committee

TELPAS: Texas English Language Proficiency Assessment System
ELPS: English Language Proficiency Standards

TEKS: Texas Essential Knowledge and Skills

Reclassification: The process by which an emergent bilingual student is exited from
ESL/bilingual services after meeting criteria.



9.6 Contact Information

e District ESL Coordinator: Beverly Al-Tabatabaie,
beverly.al-tabatabaie@goodwatermontessori.org

e Campus ESL Coordinator: Beverly Al-Tabatabaie,

beverly.al-tabatabaie@goodwatermontessori.org

e LPAC Chair: Beverly Al-Tabatabaie, beverly.al-tabatabaie@goodwatermontessori.org

e Parent Liaison: Michael Ludden, perefin@gmail.com;

Virginia Cordero, VIRGINIA.CORDERO®@icloud.com

Final Notes

This handbook is a living document. Updates will be made as state guidelines evolve, and
feedback from campus staff and families will guide continuous improvement.


mailto:perefin@gmail.com
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